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The impact of globalization

Globalization, a key reality in the 21st century, has already profoundly influenced
higher education. We define globalization as the reality shaped by an increasingly
integrated world economy, new information and communications technology (ICT),
the emergence of an international knowledge network, the role of the English
language, and other forces beyond the control of academic institutions.

Internationalization is defined as the variety of policies and programs that universities
and governments implement to respond to globalization. These typically include
sending students to study abroad, setting up a branch campus overseas, or engaging
in some type of inter-institutional partnership.

Universities have always been affected by international trends and to a certain degree
operated within a broader international community of academic institutions, scholars,
and research. Yet, 21st century realities have magnified the importance of the global
context. The rise of English as the dominant language of scientific communication is
unprecedented since Latin dominated the academy in medieval Europe. Information
and communications technologies have created a universal means of instantaneous
contact and simplified scientific communication. At the same time, these changes have
helped to concentrate ownership of publishers, databases, and other key resources in
the hands of the strongest universities and some multinational companies, located
almost exclusively in the developed world.

For some the impact of globalization on higher education offers exciting new

opportunities for study and research no longer limited by national boundaries. For

others the trend represents an assault on national culture and autonomy. It is undoubtedly
both. At the very least, with 2.5 million students, countless scholars,

degrees and universities moving about the globe freely there is a pressing need for
international cooperation and agreements. But agreements on, for example,

international benchmarks and standards to properly evaluate unfamiliar foreign
gualifications are not reached easily.

Internationalization has been very prominent at regional and international level. The
Bologna Process and Lisbon Strategy in Europe are the clearest examples of
international engagement at this level, with the first drawing more than 40 countries
into a voluntary process of enabling a European Higher Education Area. This has
become a reference for similar efforts elsewhere in the world (ENLACES in Latin
America, development of a harmonization strategy in the African Union, Brisbane
Communiqgué initiative launched by twenty-seven countries in the Asia-Pacific region,
discussions by ministers of education in South East Asia).

The last decade has also seen a veritable explosion in numbers of programs and
institutions that are operating internationally. Qatar, Singapore and the United Arab
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Emirates stand out as examples of countries that have boldly promoted
internationalization as a matter of national policies: they have recruited prestigious
foreign universities to establish local campuses, with the goal of expanding access for
the local student population and serving as higher education "hubs" for their regions.
But for the world's poorest countries and most resource-deprived institutions, the
opportunities to engage internationally can be extremely limited.

Inequality among national higher education systems as well as within countries has
increased in the past several decades. The academic world has always been
characterized by centers and peripheries. The strongest universities, usually because
of their research prowess and reputation for excellence, are seen as centers. African
universities for example, have found it extremely challenging and complex to find
their footing on the global higher education stage - they barely register on world
institutional rankings and league tables and produce a tiny percentage of the world's
research output.

There is growing tension around the center-periphery dynamic. Developing countries
often desire world-class universities on par with the traditional universities at "the
center". The rankings of academic institutions and degree programs add to this

tension. International rankings favour universities that use English as the main language
of instruction and research, have a large array of disciplines and programs and
substantial research funds from government or other sources. These rankings have
methodological problems but they are widely used and influential, and show no signs

of disappearing.

The wealth of nations and universities plays a key role in determining the quality and
centrality of a university or academic system. This places developing countries at a
significant disadvantage, and puts special strains on most academic systems facing the
dilemma of expanded enroliment and the need to support top-quality research
universities.

The phenomenon of massification

Responding to mass demand has driven many of the key transformations of the past
decades. This expansion has been driven by the shift to post-industrial economies, the
rise of service industries and the knowledge economy.

The United States was the first country to achieve mass higher education, with 40%

of the age cohort attending post-secondary education in 1960. While some

developing countries still educate fewer than 10 percent of the age group, almost all
countries have dramatically increased their participation rates. Western Europe and
Japan experienced rapid growth in the 1980s, followed by the developed countries

of East Asia and Latin American countries. China and India, currently the world's
largest and third largest academic systems respectively, have been growing rapidly and
will continue to do so.

Globally, the percentage of the age cohort enrolled in tertiary education has grown

from 19% in 2000 to 26% in 2007, with the most dramatic gains in upper middle and

upper income countries. There are some 150.6 million tertiary students globally,

roughly a 53% increase over 2000. In low-income countries tertiary-level participation

has improved only marginally, from 5% in 2000 to 7% in 2007. Sub-Saharan Africa has

the lowest participation rate in the world (5%). In Latin America, enrolment is still less

than half that of high-income countries. Attendance entails significant private costs that average
60% of GDP per capita.

Figure 1. Tertiary gross enrolment ratio by geographical region, 2000
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Inequalities in access

Despite many policy initiatives in recent years broader postsecondary participation
has not benefited all sectors of society equally. A recent comparative study of 15
countries shows that despite greater inclusion, the privileged classes have retained
their relative advantage in nearly all nations.

Providing higher education to all sectors of a nation's population means confronting
social inequalities deeply rooted in history, culture and economic structure that
influence an individual's ability to compete. Geography, unequal distribution of wealth
and resources all contribute to the disadvantage of certain population groups.
Participation tends to be below national average for populations living in remote or
rural areas and for indigenous groups.

Cost remains an enormous barrier to access. Even where tuition is free, students have
to bear indirect costs such as living expenses and often loss of income. Scholarships,
grant and/or loan programs are demonstrating some degree of success but cannot by
themselves remove economic barriers. Fear of debt tends to be a greater deterrent

for students from poorer backgrounds. Income-contingent loan schemes (where
repayment plans are tied to post-graduation earnings) have gained popularity in
Australia, New Zealand and South Africa but are still more attractive to middle and
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lower-middle class students. Mexico has introduced loan programs that make the
private sector more accessible to a broader spectrum of families. Chile has introduced
a new loan program that targets students from low-income families.

Increasing student mobility

More than 2.5 million students are studying outside their home countries. Estimates
predict the rise to 7 million international students by 2020. One of the most visible
aspects of globalization is student mobility. The flow of international

students has been a reflection of national and institutional strategies but also the
decisions of individual students worldwide.

The mobility of international students involves two main trends. One consists of
students from Asia entering the major academic systems of North America, Western
Europe, and Australia. Countries like the United Kingdom, Australia and Canada have
adjusted visa and immigration requirements to attract foreign students, motivated to

a significant degree by the desire to maintain economic competitiveness and realize
financial gains by enrolling large numbers of full fee-paying internationals. The other is
within the European Union as part of its various programs to encourage student
mobility. Globally, international student mobility largely reflects a South-North
phenomenon.

Universities and academic systems themselves have developed many strategies to

benefit from the new global environment and attract nonresident students. Some

universities in non-English-speaking countries have established degree programs in

English to attract students from other countries. Universities have established

partnerships with academic institutions in other countries in order to offer degree and
different academic programs, develop research projects, and collaborate in a variety of ways.
Branch campuses, off-shore academic programs, and franchising

arrangements for academic degrees represent only a few manifestations of such
internationalization strategies.

The enormous challenge confronting higher education is how to make international
opportunities available to all equitably. The students and scholars most likely to take
advantage of the range of new opportunities in a globalized higher education
environment are typically the wealthiest or otherwise socially privileged. If current
trends of internationalization continue, the distribution of the world's wealth and
talent will be further skewed.

Quality assurance, accountability and qualifications frameworks

Quality assurance in higher education has risen to the top of the policy agenda in
many nations. Postsecondary education has to prepare graduates with new skills, a
broad knowledge base and a range of competencies to enter a more complex and
interdependent world. Agencies throughout the world are struggling to define these
goals in terms that can be understood and shared across borders and cultures.
Globalization, regional integration, and the ever-increasing mobility of students and
scholars have made the need for internationally recognized standards among and
between nations more urgent. The explosive growth of both traditional institutions
and new providers raises new questions in regard to standards of quality. Quite
naturally, "consumers" of education (students, parents, employers) are demanding
some kind of certification of institutions and the qualifications they award. Mechanisms
for establishing international comparability are still new and largely untested.

Although quality is a multi-dimensional concept, a pattern for evaluating higher
education has been established in most of the world. In a break from the past, this
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new pattern tends to rely on peers rather than government authorities. Institutions

are more often evaluated against their own self-defined mission than against an
institutional model defined by a regulatory agency. In many cases, the regulatory
function of many government and para-statal agencies has shifted to a validating role.
An increasing emphasis is also being put on "outcomes" of higher education -
evaluators are looking for new data and indicators that demonstrate that students
have mastered specific objectives as a result of their education. OECD's Assessment
of Higher Education Learning Outcomes project, launched in 2006, focuses for
example on interaction between student and faculty, career expectations, completion
and success in finding a job.

With students and programs moving across borders with increasing ease, the
comparability of educational qualifications has become a key issue in international
discussions. UNESCO has facilitated the elaboration of conventions that commit
signatories to common policy and practice to ease the mobility of students within
each region. The Bologna Process reflects enormous progress in regard to the
integration of higher education in Europe by creating a common degree structure and
qualifications frameworks. It aims to bring uniformity and quality assurance across
Europe while promoting transparency, mobility, employability and student-centered
learning. The European Association for Quality Assurance in Higher Education in
2000 brought together many of the national quality assurance agencies in the region
and created an important forum to engage member countries in transnational quality
assurance projects.

Other organizations are attempting to coordinate quality assurance activities on an
international level, many with support from the World Bank. Schemes for quality
assurance are now accepted as a fundamental part of higher education but there is a
need to integrate national, regional and international efforts. To promote this
dialogue, UNESCO has partnered with the World Bank to create the Global Initiative
for Quality Assurance Capacity that will include members of many regional and
international networks.

With many new providers offering options for postsecondary study, it is sometimes
difficult to distinguish legitimate institutions from diploma or degree mills that make
credentials available for purchase. This further increases the urgency of international
mechanisms for quality assurance. UNESCO has launched an online portal to guide
individuals to sources of information that will help them distinguish legitimate from
bogus documents and institutions.

Financing higher education and the public good-private good debate

Higher education is increasingly viewed as a major engine of economic development.
Government tax revenues are not keeping pace with rapidly rising costs of higher
education. The expansion of student numbers has presented a major challenge for
systems where the tradition has been to provide access to free or highly subsidized
tertiary education. In financial terms, this has become an unsustainable model, placing
pressure on systems to fundamentally restructure the 'social contract' between higher
education and society at large. Parents and/or students are increasingly responsible for
tuition and other fees. Tuition fees are emerging even in Europe, long the bastion of
free public higher education.

Traditionally, postsecondary education has been seen as a public good, contributing to
society through educating citizens, improving human capital, encouraging civil
involvement and boosting economic development. In the past several decades, higher
education has increasingly been seen as a private good, largely benefiting individuals,
with the implication that academic institutions, and their students, should pay a

5



significant part of the cost of postsecondary education. Funding shortages due to
massification have also meant that higher education systems and institutions are
increasingly responsible for generating larger percentages of their own revenue. This
debate has intensified due not only to the financial challenges of massification but also
to a more widespread political inclination toward greater privatization of services

once provided by the state. The growing emphasis on cost recovery, higher tuition
and university-industry links distracts from the traditional social role and service
function of higher education that are central to contemporary society. Some
universities sponsor publishing houses, journals, house theater groups, noncommercial
radio and television stations, and serve as key intellectual centers. These roles are
particularly important in countries with weak social and cultural outlets and few
institutions fostering free debate and dialogue.

The worldwide surge in private higher education and the financing models for this
sector have important implications for students and society. These trends have
generally led to increasing austerity in universities and other postsecondary institutions
(overcrowded lecture halls; outdated library holdings, less support for faculty research,
deterioration of buildings, loss of secure faculty positions, faculty brain drain as the
most talented faculty move abroad). The austerity has been most crippling in Sub-
Saharan Africa but it is serious throughout developing countries and in countries in
transition.

In response to these financial pressures, universities and national systems have sought
solutions on the cost and demand side. The first - increasing class sizes and teaching
loads, substituting lower cost part-time faculty for higher cost full-time academic staff

- are difficult, academically problematic and heavily contested.

Policy solutions on the revenue side include cost-sharing - generally associated with
tuition fees and 'user charges' for room and board. Tuition fees have been introduced
in countries where higher education was formerly free or nearly so (China in 1997,
United Kingdom in 1998, Austria in 2001). Many countries most notably in Sub-
Saharan Africa, have significantly increased charges for student living. Student grants
and scholarships have been reduced in transition countries as well as in Asia and in
many countries in Africa. A number of countries - notably Japan, the Republic of
Korea, the Philippines, Indonesia, Brazil and other countries in Latin America and East
Asia have kept the public sector small, elite and selective. Much of the costs of
expanded participation is shifted to parents and students through the encouragement
of a growing private higher education sector.

Finding ways to sustain quality provision of higher education, with appropriate access
for qualified students, will require careful planning that attends to both short- and
long-term needs.

Information and communications technology

It has been said that the traditional university will be rendered obsolete by
information technology, distance education, and other technology-induced
innovation. The demise of the traditional university will, in our view, not take place
any time soon. There has been a profound and pervasive disconnect between
employing new ICTs and leveraging them to enhance quality. But major change is
taking place, and it is one of the key parts of the academic transformation of the 21st
century.

The Internet has truly revolutionized how knowledge is communicated. In the world's
most developed economies, the presence of ICTs has expanded exponentially and
touched virtually all dimensions of the higher education enterprise. E-mail and online
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social networking spaces provide avenues for academic collaboration and joint
research. Electronic journals have become widespread and in some fields quite
substantive. Traditional publishers of books and journals have increasingly turned to
the Internet to distribute their publications. The open educational resources
movement has picked up significant momentum, providing free access to courses,
curricula and pedagogical approaches not available locally.

Examining the deeper implications of this trend reveals that it has exacerbated the
division between "haves" and "have-nots". In many developing countries new
technologies are often considered the key for increasing access to higher education.
Yet there are enormous costs and difficulties embedded in the reliance on ICTs in
terms of hardware, software, technical support, training and continual upgrades. Some
parts of the world, particularly Africa, remain relatively underserved by high-speed
Internet access. The world's poorest countries are increasingly left behind as
information production and dissemination move down technological pathways to
which they have limited or no access.

Distance education represents an area of enormous potential for higher education
systems around the world struggling to meet the needs of growing and changing
student populations. The distance learning landscape has been transformed by ICTs,
allowing for real growth in numbers and types of providers, curriculum developers,
modes of delivery and pedagogical innovations. It is extremely difficult to calculate the
numbers of students engaged in distance education worldwide but the existence of
nearly 24 mega-universities, a number of which boast over one million students,
speaks to a quantitatively significant phenomenon.

Much of the appeal of distance education is attributed to its ability to accommodate the needs
of a wide variety of learners (students located far from educational centers, employed

adults, women who are attempting to balance family and school commitments) and

even the incarcerated. Risks and challenges accompany this mode of education

delivery, the most difficult challenge relates to quality assurance.

Looking forward: demographics and the impact of the economic crisis

Our goal in this trend report is to provide a sense of the central issues and the
contextual factors that have shaped higher education in the past decade, as well as
present prospects for the immediate future. We hope to underscore the fact that
although many of these trends are not new, we are now confronting implications of
these courses of action that we did not recognize when they began.

Demographics will continue as a driving force for development and reform in the
coming decades. The patterns and geographical scope will vary, but the basic thrust
will remain. In 2008, the Organization for Economic Cooperation and Development
identified several key demographic trends for the period to 2030. Some of the key
elements are:

student participation will continue to expand, as will higher education systems.
Only a few countries will see a contraction in student numbers;

women will form the majority in student populations in most developed
countries and will substantially expand their participation everywhere;

the mix of the student population will become more varied, with greater numbers
of international students, older students, part-time students, and other types;

the social base in higher education will continue to broaden, along with
7



uncertainty about how this will affect inequalities of educational opportunities
between social groups;

attitudes and policies relating to access as well as the consciousness among
disadvantaged groups will change and become more central to national debates;

the academic profession will become more internationally oriented and mobile
but will still be structured in accordance with national circumstances;

the activities and roles of the academic profession will be more diversified and
specialized and subject to varied employment contractsto. ...

We live today in the midst of a profound economic crisis that will have repercussions
in society at large and within higher education in ways that are not yet clear. Many
countries and universities will experience financial problems with serious
consequences in the short and perhaps the medium term, although the impact will
vary worldwide, with some countries less affected than others. Current estimates
indicate that certain of the least developed countries will be most affected. The crisis
is likely to have the following implications:

Research universities are likely to see significant constraints on their budgets as
governments will be unable to provide the resources needed for their continued
improvement. In many cases, the priority will be to allocate funds to ensure that
access to the higher education system is not dramatically cut.

In countries where student loan programs exist, either in the public or private
sectors, severe constraints on their availability to students may be implemented
along with increased interest rates.

The system will face pressure to establish or increase tuition fees for students.

Cost-cutting practices at many universities will result in a deterioration of quality.
More part-time faculty are likely to be hired, class sizes increased, and additional
actions taken.

"Freezes" on hiring, construction of new facilities, improving information
technology, and purchasing books and journals are likely developments.

No one knows how deep the crisis will become or how long it will last. However,
most experts are doubtful of a quick recovery. Thus, it is likely that higher education
is entering a period of significant cutbacks. There is no doubt that higher education is
entering a period of crisis, unprecedented since World War Il, and the full impact is
as yet unclear.

We are convinced of the centrality of the higher education enterprise globally and the
need for strong, vibrant postsecondary institutions to support the knowledge
economy as well as to provide the knowledge necessary for the social mobility and
economic progress essential to societies across the globe.

The role of higher education as a public good continues to be fundamentally
important and must be supported. We emphasize this in the trend report because
this aspect of higher education is easily neglected in the rush for income and prestige.

The multiple and diverse responsibilities of higher education are ultimately key to the
well-being of modern society, but this expanded role adds considerable complexity
and many new challenges. Understanding the broader role of higher education in a
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globalized world is the first step to dealing constructively with the challenges that will
inevitably loom on the horizon. The enormous challenge ahead is the uneven
distribution of human capital and funds that will allow some nations to take full
advantage of new opportunities while other nations risk drifting further behind.

TengeHuM B pa3BUTHHU I1002JIbHOI CHCTEMBI
BbICILIEr0 00pa30BaHus: Ha0JI0IeHne
3a akajgeMHYecKoi peBOTIOIUeH
Joknao noocomoenen ons Bcemuprou konghepenyuu no sonpocam svicuie2o 00pazosanusi noo
seuooi FOHECKO, 2009 200
Qunun Anomoax, Jluz Paizoepe, /laypa Pamonu
Pesrome
[BeIIECpIKKH]
3a nocieqnue S50 neT B 001aCTH BBICIIETO 00pa30BaHUsI MPOU30IILIA TIOATUHHAS aKaJIeMUYeCKast
PEBOJIOIIMS, OTMEUCHHAsI OECIIPELIeICHTHBIME IO CBOEMY Pa3Maxy ¥ pa3HooOpa3uio mepeMeHaMu U
npeoOpa3oBaHUSIMHU.

C0XHO 1aTh BCECTOPOHHIOIO OIIEHKY 3TOT0 JUHAMHYHOTO TpoLiecca, KOTOPBIHA BCe ele
nponoxaercs. Ho oueBumHO, 4T0 COOBITHS MOCIIEAHUX JIET HE MEHEE 3HAUUTENIbHBI, YeM CO3aHNe
HCCIIEIOBATENbCKUX YHUBEPCUTETOB, KOTOpOE Mpou301uIo B 19 Beke BHavase B I 'epMaHum, a moTom
U B IPYTUX CTpaHax, YTO MPHUBEIIO K IMOJHOMY MEPECMOTPY CaMOTro XapakTepa 1 3aaad
YHUBEPCUTETCKOT0 00pazoBaHus BO BceM mupe. [IpeobpazoBanusi, MpoUCXOasAIINEe B YHUBEPCUTETAX
B KoHIle 20 1 Hayaze 21 Beka, emle MacmTadHee, MOCKOJIbKY HOCST II100albHbIN XapakTep 1
3aTparvBaroT OONbIIIee KOJTUIECTBO YUCOHBIX 3aBEJICHUN U JIIOJICH.

B oTtuete HUCCJIC€A0BaHbl OCHOBHBIC MECXaHHU3MBbI H3MEHEHUN U UX BO3IICI71CTBPIC Ha BBICIICEC
oOpa3oBaHme.

Bumsinue riodaauszanumn

['moGanm3anus - peanbHas npumeTa 21 Beka - yxe riry0oko 3aTpoHyia oopasoBanue. [log ee
BJIMSIHUEM MTPOUCXOIUT UHTETPALIUSI MUPOBOW SKOHOMHUKH, TOSBIISIOTCS HOBbIE HH(POPMAIIHOHHBIE
TEXHOJIOTUH, BO3PACTAET POJIb aHTJIMMCKOTO SI3bIKa. Y HUBEPCUTETHI U TOCYIapCTBA PearupyroT Ha
MpoLECCHl TNo0anu3aluy, pa3padaTbiBas HOBbIE CTPATETUU U MIPOTPAMMBI. DTO SIBJICHHE B
AKaJCMHUYICCKOM MHUPEC HOCUT HA3BAHUEC MHTCPHAIUOHAIMN3AlUN U ITIOAPa3yMEBACT MC)KZLYHapO)IHBIﬁ
0OMEH CTyJICHTaMH, CO3JIaHHEe KaMITyCOB - (HUIIHaIoB 3a pyOexkoM u Apyrue GOopMsI
MEXTYHAPOIHOTO COTPYIHUYECTBA.

YHHUBEpPCHUTETHI BCET/a Pa3BUBAIH 3apyOeKHBIC CBSI3M - aKaJleMHUUecKue U HayuHble. OJTHAKO peaanu
21 Beka BBIBENH TTI00ATHHBIA KOHTEKCT Ha TICPBBIH IJIaH. AHTIIMACKAN S3BIK CTAJl TAKUM K
HEOTHEMJIEMBbIM U JIOMHUHUPYIOIIUM SI3IKOM B HayKe, KaKUM OBbLT KOT/1a-TO B cpeiHeBeKoBoil EBpone
natuHckuil. HoBble nH(pOpPMaMOHHBIE TEXHOIOTUU CTAIH YHUBEPCATBHBIM CPEJCTBOM OBICTPBIX
KOHTAKTOB U YIIPOCTUJIN CBA3b B aKaJICMUYCCKUX U HAYYHBIX KpyTax. OI[HOBpeMeHHO 9THU
U3MCHCHU COJZ[CI\/JICTBOBaJ'H/I TOMY, UTO U31aTCIbCTBA, 0assl JAaHHBIX U JPYTrU€ KIHOYECBBIC PECYPCHI
COCPCAOTOYNIIUCH B pYKax CHJILHEHIITNX YHUBCPCUTETOB U HCKOTOPLIX TPAHCHAIMOHAJIbHBIX
KOMHaHHfI, PAaCIIOJIOKCHHBIX TPEUMYIIECTBCHHO B Pa3BUTHIX CTPAHAX.

HexoTopbie BOCIPHHUMAIOT BIMSHUE TI00aTH3aMy B 00JACTH BBICIIETO 00pa30BaHMs KaK
3aMevaTebHYI0 BO3MOXXHOCTh YUUTHCS U 3aHUMATHCSI HAYYHBIMH HCCIIEIOBAHUSIMHU, OOJIBIIIE HE
CAEPKUBAEMYIO HAIIMOHAIBHBIMU TPaHULIAMHU. J[pyrue paccMaTpuBarOT 3Ty TEHIEHIMIO KaK BBI30B
HAI[MOHAIBbHOM KYJIbType U aBTOHOMHHU.

U te, u npyrue, HECOMHEHHO, ITpaBbl. BMecTe ¢ TeM, 1o MeHbIIIel Mepe, 2,5 MJTH. CTYIEHTOB,
0OJIBIIIOE YMCIIO YUCHBIX, 00pa30BaTEIbHBIC MTPOTPAMMBI U 1IETIbIe YHUBEPCUTETHI CETOTHS
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NEPEMELIAIOTCS HUYEM HE CAEPKUBAEMBIE TI0 BCEMY MUPY, U, O4EBUIHO, HACTAIIO BpEMS
MEXIYHAPOIHOTO COTPYAHUYECTBA U JO0roBopoB. Ho 10oroBopsl, ckaxkeM, B o0nactu
MEXKIYHAPOIHOTO OEHUMAPKHUHTA U CTAHAAPTOB HEJIETKO 3aKII0YUTh, HE 3HAs, KaK JIOJKHBIM
00pa3oM OIIEHUTh HE3HAKOMbIE HHOCTPAHHbIE KBATH(PUKAIIHH.

WuTepHanmonanu3anus yxe NposiBUIach Kak Ha pETHOHAJIBLHOM, TaK M Ha MEXIYHApOJITHOM YPOBHE.
bomnonckuit npornecc u JImccaboHckas ctparerust B EBporie ctanm spkuMu mpuMepaMu
MEXXyHapOIHOTO COTPYIHUYECTBA, U yke 46 cTpaH MPUCOEIMHIINCE K T00POBOILHOMY MPOIIECCY,
Pe3yJIbTaTOM KOTOPOTO CTAJI0 CO3/IaHne ennHoi EBporelickoit 30HbI BRICIIIETO 00pa30BaHUs.
Amnanoruunsie sBieHus npoucxoat Bo BceM mupe (ENLACES B Jlatunckoit Amepuke; pazpaboTka
cTparernu rapmoHm3anyu B Adpukanckom Corose; bprcbonckoe KoMmMioHrKke, THUIIMATOpaMu
KOTOPOTO CTaJIu 27 CTpaH a3MaTCKOr0-TUXOOKEAHCKOTO PETUOHA).

3a mocyeaHue AeCATh JIET MbI CTall CBUIETEISIMA HCTUHHOTO B3pBIBA B POCTE KOJIMYECTBA
00pa30BaTeNbHBIX MPOTPaMM U yUEOHBIX 3aBEICHUH, KOTOPbIE pabOTaIOT Ha MEXIyHAPOJIHOM
ypoBHe. Karap, Cunranyp u O0beanHeHHbie Apabckie DMHUpATH - 3TO MPUMEP TeX TOCyIapCTB,
KOTOpbIE OCO3HAHHO BBHIOpAJIM MHTEPHAIIMOHATU3AIMIO KaK YacTh HAIIMOHAJIBHOM MOJUTUKH: OHU
y’Ke TPUTIIACKIIN TIPECTHKHBIE 3apyOeKHbIE BY3bl OTKPHITh KAMITYChI B CBOMX cTpaHax. Ho s
OeIHeHIINX CTpaH MUpa U B y4eOHBIX 3aBEJICHHSIX, HE MMEIOIINX JIOCTATOYHBIX PECYPCOB, JOCTYII K
MHTEPHALMOHAIN3AL1H 3aMETHO OrpaHndeH. HepaBeHCTBO MeX 1y CUCTEMAMHU BBICILIETO
00pa30BaHMs Pa3IMYHBIX TOCYIAPCTB, TAKXKE KaK M MEX/Yy CAMUMH rOCyIapCTBAMH 33 MOCIETHIE
JecsTuieTus Bce 6osee Bo3pactaeT. i akaIeMHUeCKOro Mupa Beerzia OblIo XapaKTepHO AeIeHue
Ha eHTp u nepudeputo. CuibHENHINEe YHUBEPCUTETHI BCer/1a ObUTH LIEHTPAIbHBIMU OJlarogaps
CTPEMJICHHIO K IIPEBOCXO/ICTBY U MHTCHCUBHBIM HAYYHBIM UCCIICIOBAHUAM. APPUKAHCKHUE JKE
YHUBEPCUTETHI, K IPUMEPY, PEAKO MOSBISIOTCS B pEUTHHraX U TaOJIUIAX JINT; UX BKJIAJ B MUPOBYIO
HAyKy U3MEpPSIETCS] B CKPOMHBIX MPOIICHTaX.

JlMHaMUKa COOTHOLICHHUSI MEXKAY LIEHTPOM U neprudepreii BbI3bIBAET ONpeIeIeHHYIO
HaNPsKEHHOCTh. Pa3BHUBarOIIMECs CTpaHbl YaCTO CTPEMSTCS K CO3JaHUI0 YHUBEPCUTETOB MUPOBOTO
KJ1acca, He YCTymnarmux HeHTpy. CBoil BKJIaJ B pacTyLIyIO HAIIPSHKEHHOCTh BHOCUT U
paHxupoBaHHue. MexyHapOoJHbIE PEUTUHIU CKIIAJAbIBAIOTCS B II0JIb3y YHUBEPCUTETOB, KOTOPBIE
UCTIOJIB3YIOT AHIJIMACKHIA A3bIK B KAUECTBE OCHOBHOTI'O SI3bIKA MPETIOAaBAHUS U IPOBEACHUS HAYYHBIX
UCCJIEIOBAHUN, UMEIOT OOJIBIION BEIOOD MPOrpaMM M KypCOB, MOJTY4YaIOT OT TOCYIapCTBa U MPOUYHUX
MCTOYHHUKOB 3HAUUTENbHYIO (PMHAHCOBYIO IOACPkKY. HecMoTpst Ha psif mpoOsieM, CBA3aHHBIX C
METOJI0JIOTUEN, PEUTHHTH MIMPOKO UCTIONB3YIOTCS U C HUIMH CUUTAIOTCS.

SIBiIeHue MaccoBOCTH 00pa30BaHusI

KiroueBble mpeoOpa3oBaHust MOCIEIHUX JIET IPOU3OILIH B OTBET HAa MacCOBBII CIIPOC Ha BBICIIEE
obpazoBanue. OH, B CBOIO 04Yepe/ib, ObIT BBI3BAH MEPEXO0IOM K TOCTHHIYCTPUAIBHOW YIKOHOMHUKE,
POCTY MHIYCTPUH YCIIYT U SKOHOMUKH 3HAHUH.

CIIIA - 570 nepBas cTpaHa B MUpe, B KOTOPO# BbIcIIee 00pa3oBaHue cTajgo MaccoBbiM. B 1960 romy
40% cooTBeTCTBYIOIIEH BO3PACTHOM KaTeropuu MOJIyYHIN nociecpeanee oopazoBanue. OQHAKO 10
CHUX TTOp B HEKOTOPBIX Pa3BUBAIOIIMXCS CTpaHax 3Ta Iudpa He npesbimaet 10%. Tem He menee,
MIOYTH BCE CTPAHBI CTPEMSTCS YBEIMUNTh 3Ty dpy. 3anannas EBpona u SnoHus ocymecTBuin
3TOT POPHIB B 80e FOJIbI. 32 HUMU CIIEJIOBATIU pa3BUThIe cTpaHbl BocTouHoit A3un u JIaTuHCKOM
Amepuku.

[TpomeHT 00y4JarONIMXCs B YHUBEPCUTETAX B MpeJieiaX BO3PACTHON TPYIIIBI BO BCEM MUPE BBIPOC C
19 % B 2000 roxy 1o 26 % B 2007 roxy. Camblii OypHBIH poCT HAOIIOAAJICS B CTPAHAX C JOXOAOM
BBIIIIE CPETHETO U BBHICOKUM A0x0/10M. Celiuac B mupe okoiio 150,6 MIIH. CTy/IEHTOB MOJIy4aeT
BbICIIIEE 00pa30BaHue, 3TO MpuMepHO Ha 53 % OGonbie, uem B 2000 roay.
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B cTpanax ¢ HU3KUM 10XOZI0M 3TH IOKa3aTeNN yIy4YIMINCh HE3HAUYNTENbHO: ¢ 5 % B 2000 roxy 1o
7 % B 2007. B adpukaHCKuX CTpaHax, pacHoJIOKEHHbIX [0skHee Caxapsbl, caMble HU3KHE MTOKa3aTeNn
(5%). B Jlatunckoit AMepHke KOJIM4ecTBO CTyAeHTOB MeHee 50 % OT cTpaH ¢ BBICOKUM YPOBHEM
J0X0/1a.

Poct MOOMIIBHOCTH CTY/ICHTOB

Bbonee 2,5 MitH. CcTyIeHTOB 00yJaroTCs ceifuac 3a mpejesiaMu cBoux crpas. [1o HeKoTopeiM
nporHo3aM, k 2020 rofy KOJIU4EeCTBO MEKyHAPOIHBIX CTYJEHTOB BO3pACTET /10 7 MIIH.
MoOHUIBHOCTD CTYACHTOB SBJISETCS OJHUM U3 CAMbIX HATJIAJHBIX aCTEeKTOB riobanm3anuu (Puc. 2)

MOoOHIBHOCTB CTYJJICHTOB XapaKTEePU3yeTCs ABYMsI OCHOBHBIMHU HaIlpaBieHUAMHU. OHO 3aKITI0UaeTCs
B TOM, 4TO CTYAEHTHI U3 A3HH IIPOHUKAIOT B BEIyILIUE aKaJeMUyeckue cucteMbl CeBepHOit
Awmepuku, 3anagHoit EBpornbl 1 ABcTpanuu. ITH CTpaHbl 3aMHTEPECOBAHBI a IPUBJICYEHUH
MHOCTPAHHBIX CTYJECHTOB, CTPEMSACH NOJACPKATh SIKOHOMUYECKYIO KOHKYPEHTOCIIOCOOHOCTD 3a CYET
MHOCTPAHIIEB, MOJHOCTHIO OTUIAYMBAIOIINX CBOE MPEeObIBaHUE U 00yYEHHE B YHUBEPCUTETE.

Hpyroe nanpapnenue — Ctpansl EBponeiickoro Corosza, KOTOpbIe TOXKE MPUBJIEKAIOT CTYACHTOB U3
JPYTUX TOCYAApCTB pa3HOOOpa3reM CBOUX MPOTPAMM.

YHHUBEpPCUTETHI U IPABUTENIBLCTBA pa3padOTaIi MHOKECTBO CTPATETHii, YTOOBI U3BJIE€Yb MOJIB3Y U
IPUBJIEYb CTYIEHTOB-NHOCTpPAHLEB. HEKOTOpbIE yHUBEPCUTETHI B CTPaHAaX, KOTOPBIE HE SIBIISIOTCS
AHTJIOTOBOPSIIMMU, CO3/1aJIH CIIEUAbHbIC POTPAMMbI O0YUYECHHSI Ha aHTJIMICKOM SI3bIKE, 3aBsI3aIH
COTPYJHUYECTBO C By3aMU JAPYTUX CTPaH.

Kammycsl - Gunuansl, odduiopHsie akageMHUuecKue IporpaMmbl U COTTIAICHUS 10 (ppaHUai3HHTY.
DTO NUIIb HEKOTOPBIE MPOSBICHUS CTPATETUl I100aTN3alnu.

Oo0ecneueHue Ka4YecTBa

Obecnieuenne KayecTBa BBICIIETO OOpa30BaHUs CTAHOBUTCS JUUIsI MHOTHX CTPaH KIIFOYEBBIM
BOIIPOCOM TP pa3pabOTKe CTpaTeruu pa3BUTHs. Briciiee oOpa3oBaHne MPU3BaHO MOATOTOBHUTH
CHEIHMATMCTOB, 00JIa1al0NMX HOBBIMU HaBBIKAMH, IIMPOKUMH 3HAHUSIMH U KOMIIECTSHIIUAMU,
MOCKOJIBKY OKPY>KAIOLIUI MUpP TOKE MEHSETCS, CTAHOBHUTCS 00JIee CIIOKHBIM U B3aMMO3aBUCHUMBIM.
ATeHTCTBa 10 00ECTIEYSHHNIO KaueCTBa BO BCEM MUPE CTPEMSITCS OMPEENIUTh 3TH 3a]]a4i, YTOObI HX
MIOHSJTU ¥ TIPUHSUIM B CTPaHaX ¢ pa3HbIMU KYJIbTypaMu U UCTOPUEH.

I'moGanu3anysi, pernoHaIbHast HHTETPALUs U BO3PACTAIONIAs MOOMIBHOCTD CTY/ICHTOB M YUE€HBIX
c/ienany noTpeOHOCTh B MPU3HAHHBIX HA MUPOBOM YPOBHE CTaHIApTax elle 0oiee HaCyIHON
HEOTJIOKHOM 3a7aueil. EcTecTBeHHO, 4TO «11oTpeOuTenny 00pa3oBaHus (CTYIEHTHI, POJUTENH,
pabotomarenu) TpeOYIOT KaKOTro-1T100 MOATBEPKICHUS KaueCcTBa yUeOHOTO 3aBe/ICHHS U
KBaJM(PHUKALNU, KOTOPYIO OHH IOJTy4YaloT.

XOTsl Ka4eCTBO - ATO CJIOXKHAsI KOHIETIIHS, 3aTparuBaroias MHOKECTBO aclieKToB. Bo MHOTHX
CTpaHax y»e pa3paboTaHa MOJEIb OLIEHKH BbIciIero o0pa3oBanus. B otianume ot nponuioro onsita
3Ta HOBAas MO/JIEJIb OCHOBaHa 0OJIbIlIE HA OLIEHKE KOJUIET, YeM Ha OLIEHKE aJIMUHUCTPALIUH.

Baxxnyto poJib UTpaeT v «KOHEUHBIN PE3yIbTAT» BHICHIETO 0Opa30BaHUs - CIICIIUATIUCTHI, KOTOPHIE
3aHUMAIOTCS OLIEHKOM, IOCTOSIHHO MILYT HOBBIE JAHHBIE U HHAUKATOPBI, HOATBEPKAAIOIINE, UTO
CTY/ICHTHI B pe3yJIbTaTe JOCTHUIIIN CIIEHUPHUECKON e 00pa30BaHusl.

HNudopmannonHble # KOMMYHUKANMOHHbIE TEXHOJIOTHH

Kem-To 6b110 CKa3aHO, UTO TPaJULMOHHBII YHUBEPCUTET CTAHET HEHYKHbBIM Osaroapst
HOSIBUBLIMMCS MH()OPMAIIIOHHBIM TEXHOJIOTUSM, JUCTAaHIIMOHHOMY 00pa30BaHUIO U JPYTUM
TEXHOJIOIMYECKUM MHHOBaUAM. OIHAKO, 10 HAallleMy MHEHUIO, Pa3pyLIEHUE TPaAULIHOHHOIO
YHHUBEPCUTETA HE MpeIBUANTCS B Onnxkaiiniee BpeMs. [Ipoucxoant riryObokoe 1 3HaYUTEIbHOE
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paznenenne mexay BHeapeHneM HoBbIX KT n ux ncnonszoBanuem Juis yiydmeHus kadectsa. Ho
OCHOBHBIE [IEPEMEHBI IPOBOJASTCS, U 3TH U3MEHEHHUS SIBISIOTCS KIIFOUEBBIMU B aKaJEMUYECKON
Tpancopmarmu 21 Beka.

WuTepHeT AeiicTBUTENBHO MPOU3BEN PEBOJIOLIMIO B MyTAX Mepeaayun 3HaHui. B caMbIX pa3BUTBIX
HKOHOMUKAX Mupa, npucyrctue KT pacmmpuiiocs B reoMeTpuueckoi Mporpeccuu 1 3aTpoHYII0
BUPTYaJbHO BCE YPOBHU C(ephl BhICIIET0 00pa3oBaHus. E-Meiin u BUupTyaabHbIE COIMATBHBIE CETH
IPEIOCTABIAIOT IPOCHEKTHI I aKaJJEMUUECKOI0 COTPYAHUYECTBA U COBPEMEHHBIX HAYYHBIX
UCCIIETIOBaHUN. DIIEKTPOHHBIE KYPHAIBI CTAIHA PACHPOCTPAHEHHBIMHU U B HEKOTOPBIX cepax
JIOCTaTOYHO COJIEPKATEIbHBIMU. TpaIulIMOHHbIE TPON3BOIUTEIH KHUT U )KypHAJIOB BCe OOIbIIIe
UCTIONIB3YIOT MHTEPHET ISl PACHPOCTPAHEHUs CBOMX IyOauKanuii. /InHaMuKa OTKPBITBIX
00pa30BaTeNbHBIX PECYpPCOB MPUOOpPENa 3HAUUTEIBHOE BIUSIHUE, PEAOCTaBIIsIS CBOOOIHBIN JOCTYTI
K KypcaM, y4eOHbIM IJIaHaM M [eJarOrMYeCKUM MOAX0/1aM HEJAOCTYITHBIX JIOKAJIbHO.

JucraHunonHoe 00pa3oBaHUe MPECTABISET PAiOH OTPOMHOTO IMOTEHIMANA [T CUCTEM BBICIIIETO
00pa3oBaHus TI0 BCEMY MUPY, MBITAIONIUXCS 00ECTICUUTh HYXIbl PACTYITUX M MECHSFOITUXCS
cryneHuecknx HaceneHui. Cdepa aucranmonHoro ooy4enus ovia Tpancopmuponana MKT,
pa3pemrB peaabHbIi POCT B YMCIaX M THUIAX MPOBaiAepOB, pa3pabOTYNKOB y4eOHBIX IJIAHOB, BUIOB
00y4eHus ¥ NMeAarornuyeckux MHHoBauui. O4eHp TPYIHO NOACYUTATH TOYHOE YHCIIO CTYIEHTOB
BOBJICUEHHBIX B JMCTAHIIMOHHOE 00pa30BaHME M0 BCEMY MHPY, HO IPUCYTCTBHE OKOJIO 24 Mera-
YHHUBEPCUTETOB, YUCIIO KOTOPHIX UMEET OO0JIbIIEe OJHOI0 MUJUTMOHA CTYICHTOB TOBOPHUT O YHCIIEHHO
BaXHOM (DeHOMEHE.

B3rasig B Oynymiee: nemorpadus u BIusHAE IKOHOMHYECKOT0 KpPU3HCa

Lenpro qaHHOTO AOKIAA SIBISETCS 0003HAYUTH OCHOBHBIE BOIIPOCHI U (JaKTOPBI, KOTOPHIC
c(OPMHUPOBAJIH CHCTEMY BBICIIEr0 00pa30BaHUS B OCIICIHEM JCCATHICTHH, H HAMETHTh
MIEPCIIEKTHBEI pa3BUTHA Ha OJvKaiiee Oymyiee.

Bomnpocs! nemorpaduu B rpsaymem IecsITUIETUH Oy IyT OCHOBOIIOJIATAIONIUMH B Pa3BUTHH U
pedopmupoBaHuM Beiciiero oOpa3oBanus. HecMOTpst Ha OTJeNbHBIE pa3IHyysi, OCHOBHbIE
TeHAeHIUU ocTarorcs HeusMeHHbIMU. B 2008 r. OOCP ycraHOBMIIa HEKOTOPBIE KIIIOYEBBIE
TEHJICHIIUU B pa3BUTHH BbIciiero oopazosanus 10 2030 roza:

] konmyecTBO CTyaeHToB ByaeT Bo3pacTark;

] B cavbix PasdBUTbIX CTPaHaX OCHOBHYIO YaCTb CTyAEeH4ECTBa 6y,D,yT COCTaBIATb KEHLUUHbI; B
JIPYTHUX CTpaHaX UX KOJMUYECTBO TakKe OyAeT pacTu;

L] cTygeHyeckas cpeda CTaHeT ellle pasHOObpasHee 3acyeT MeX IyHapOIHBIX OOMEHOB,
06yanOHII/IXC$I 3a04YHO, CTYJ€CHTOB 60)’[66 crapuiero Bospacra v T.1.,

[ coumanbHasi 6asa B BbicLLeM 00paszoBaHmn OyaeT paclUMpsITLCS;

[ Ha nepBbIii NilaH BO MHOMMX CTPaHax BbIAOET BOMPOC O AOCTYMHOCTY BbICLLErO 0OpasoBaHus Ans
JKCIA0IUX,;

L1 npenomBareinu cranyT 601ee MOOMIIBHBIME, OPUCHTUPOBAHHBIME Ha pa0OTy B yCIIOBHSX
MHTEpHALMOHAIN3ALUH, HO BCe ellle C(hOPMUPOBAHHBIMU B COOTBETCTBUU C MECTHBIMU
NOTPEOHOCTSIMH;

O pornb 1 pgesirensHocTb MMNC 6yayT 6onee AMBEPCUAMLIMPOBaHHBIMY; [Nt MHOMMX PasBUBAIOLLIMXCS
CTpaH He00X0AUMOCTh OOJIBIIOTO KOJIMYECTBA IpernoaaBareseil Oy1eT 03HauaTh, 4YTO UX
KBaJ'II/I(i)I/IKaLII/IH MO-MPECIKHEMY OCTAHCTCA HeBLICOKOﬁ, a KOJIN4€CTBO HpeHOHaBaTeHeﬁ-HO‘IaCOBHKOB
CYHICCTBCHHO HE COKpPATHUTCH.

Mp! yOeKICHBI B KIIIOYEBOM POJIHM BBICHIETO 00pa30BaHMs Ha MEXIyHAPOIHOM YPOBHE, B
HEOOXOJIMMOCTH CHIIBHBIX, KM3HECTIOCOOHBIX BBICIINX YYEOHBIX 3aBEICHHUSAX IS MOICPIKAHUS
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SKOHOMHUKH 0a3upyIomIeiicss Ha 3HAHUSAX, a TAaKXKe Ul IPeAOCTaBICHNUS HEOOXOUMBIX 3HAHUH IS
o0ecrevyeHus: colruaabHOU MOOMIBHOCTH U SKOHOMUYECKOTO Mporpecca HeoOX0AMMOro 0011ecTBaM
BO BCEM MHpE.

Pounb BrIcHIero o0pa3zoBaHus Kak 0OIIECTBEHHOTO O1ara MpoJI0JKaeT ocTaBaThes (PyHIaMEHTaIbHO
BAXHOU U JTOJDKHA MOAJIEP’KUBATHCSA. MBI IOJUEPKUBAEM 3TO B JI0KJIa/le, TOTOMY YTO 3TOT aCHEKT
BBICILIET0 00Pa30BaHUS MOXKET OBITh JIETKO MPOUTHOPUPOBAH B IMOTOHE 32 I0XO/IaMHU U MPECTHKEM.

MHOTOCTOpOHHYE U pa3INuHbIe BUABI (PYHKIIH BBICIIEr0 00pPa30BaHUS SBISIFOTCS KITFOYOM K
IPOIBETAHUIO COBPEMEHHOTO 00IIEeCTBa, HO 3Ta PaCHIMPEHHAs! POJIb JOOABISIET 3HAYUTEIHHYTO
3aKOMIDIEKCOBAHHOCTh 1 MHOTO HOBBIX BBI30BOB. [loHMMaHKe OoJiee IUPOKOil POJIH BBICIIIETO
o0Opa3oBaH¥Msl B IIIOOATM3UPOBAHHOM MHPE — ATO TIEPBBIH MIar JUIsi KOHCTPYKTUBHOU pabOTHI €
BBI30BaMH, KOTOPBIC HEU30EIKHO MOSBISIOTCS Ha TOpu30HTe. OTpOMHBII BBI30B, KOTOPBIH CTOUT
BIIEpEIN — 9TO pEIIeHNEe HEPAaBHOMEPHOT'O PACIIpeIeNICHNs YeIOBEYECKOTO KalnTaja U CPe/CTB,
KOTOpBIﬁ MO3BOJIMT HCKOTOPBIM CTpaHaM MOJYYUTDH IMOJIHBIC IPECUMYIICCTBA HOBBIX BOSMO)KHOCTCP’I,
B TO BpeMsl KaK JPYrHe HalluU PUCKYIOT OKa3aThCs MO3a]TH.

Peoakyus npeonazaem kpamxyio 6epcuro 0CHOBHbIX

NON0JHCEHUL OOKNAOA 8 HEOPUYUATLHOM
nepesode Koponesoii T.M., Kanranosa /|.M.
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